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Foreword

7KLV UHVHDUFK KDV EHHQ ERIK KXPELQJ DQG XSILIIQJ 7KH ¢QGLQIV
showcase both the remarkable and inspiring resilience of our
Ukrainian colleagues and the incredible efforts of UK higher
education colleagues and partners.

Of course, this has not always been easy — the sector has had to
QDYLIDIH D FKDQJLQJ SRIF\ (DQGVFDSH DQG FRQVLGHU LIV RZQ ¢,QDQFLDI
constraints. However, one element is consistent: that the UK sector
is at its best when it is collaborative.

We are incredibly grateful for the contributions of all colleagues

to this report, via interviews, case studies, and focus groups. The
voices of those at the forefront of the response have driven our
analysis. The inclusion of voices from the Ukrainian sector has
been our priority and we thank our Ukrainian colleagues who have
volunteered their insights so humbly and generously during what is
an unimaginable time for many.

As we look to the future, we hope that the lessons learned from the
sector’s response to the war in Ukraine will ensure that the UK’s
higher education sector is best placed to respond to other crises in
other contexts.

The research demonstrates that the sector’s responses are most
fruitful when they are coordinated, sustainable, and locally situated.
We hope that this report stimulates a new conversation on how we
build such factors into our future responses across the UK.

Susie Hills
Joint CEO and Co-Founder
Halpin Partnership
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Lessons learnt

10. Intimes of crisis, education must remain a priority. Article 26 of the Universal Declaration of
Human Rights protects the right to education and should be maintained in emergency situations.
It is through collective efforts and humanitarian support that the UK has contributed to continuing
access to both higher education and research in Ukraine. Not only is education important in
continuing personal attainment, it also supports participation in rebuilding and reconstruction, as
well as future economic activity.

11. Here we make recommendations for action that would ensure the higher education sector
is better placed to respond to future international humanitarian crises. These are broad
recommendations, explored further in the body of the report and intended for universities,
policymakers, funders, and third sector organisations involved in humanitarian response.

General lessons
12. L1 - Locally led
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https://emergency.unhcr.org/emergency-assistance/образование-и-средства-к-существованию/education-emergencies-urban

response, through recovery and rehabilitation, to reconstruction and development.

/RQJHUIHUP RSILRQV IRU VXVIDLQHG ¢QDQFLQJ VKRXIG EH H[SIRUHG DV D SURUN\ E\ JRYHUQPHQI
bodies including FCDO and DSIT, and public bodies including UKRI and others in discussion
with representatives of the sector and its partners. These discussions should include an upfront
exploration of the deliverables, expected outcomes and restrictions of particular funding streams.

For UK institutions
16. L5 — Effective leadership and governance at an institutional level
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20. +HUH ZH LQWRGXFH VRPH RI IKH JHQHUDI ¢,QGLQJIV RI KH UHVHDUFK  JURXSHG DURXQG WKH WKUHH

differentiating elements of this humanitarian response: partnerships and coordination, policy and
regulation, and funding.

Partnership and coordination

21.

22.

23.

24,

25.

A key theme — and one of the differentiators in the sector response to the invasion of Ukraine
when compared with other humanitarian crises — has been the coordinated, connected,
SDUIQHUVKLS DSSURDFK 7KLV XQL¢,HG UHVSRQVH KDV DUJIXDEN QRI EHHQ VHHQ EHIRUH QRI RQI\

in our collective efforts to support other humanitarian situations, but also in our response to
other collective challenges. UUK and its members have been at the heart of that response

EXI VXSSRUIHG EN D VLJQL¢, FDQI JURXS RI VHFIRU SDUIQHWV LQFIXGLQJ &&™* &RXQFL) IRU $I SN
Academics (Cara), Jisc, Student Action for Refugees (STAR), UK Council for International
Student Affairs (UKCISA), Royal Society, The British Academy, Society of College, National and
University Libraries (SCONUL), the Royal Academy of Engineering, the Academy of Medical
Sciences and Refugee Education UK (REUK).

The research, however, highlighted the opportunity for greater coordination. Our engagement
with the Welsh Sector Committee group, for example, proposed opportunities for resource
sharing across institutions. In this instance, several Ukrainian universities that were situated in
close proximity to each other within Ukraine, had been partnered with Welsh sector universities
via the UK-Ukraine Twinning Initiative. This geographical connection had been ‘discovered’

in conversation between universities after twinning arrangements had been made, rather

than being a planned or communicated outcome, and the Welsh Sector Group felt this a lost
opportunity for resource and knowledge sharing across institutions. It was also felt that the
potential to engage with partners beyond the sector had not yet been fully optimised, nor had
the sector’s potential role in providing a connection into Ukraine for organisations that wanted to
provide support but lacked the connections or capabilities to act alone.

CCG, a UK-based consultancy specialising in the development of international higher education
SDUIQHUVKLSY ZDV LGHQIL;,HG HDUN LQ WKH UHVHDUFK SURFHVV DV D NH\ HQDE(HU RI IKH UHVSRQVH
CCG was referred to UUK as an organisation that came with a strong understanding of the
Ukrainian sector, and established links into Ukrainian universities and Ukrainian government
departments. An almost universal theme in our various interviews, focus groups and informal
discussions was the critical role that CCG had played in connecting the UK sector through
twinning, to universities and other key institutions in Ukraine. Many felt that the strength of the
UK HE sector’s collective response was largely because of the involvement of CCG. CCG
brought not only knowledge of the local context which had allowed for accountability to those
affected by the invasion, but also the strategic foresight and operational capacity and capability
to respond.

This highlights the low level of pre-existing partnerships between UK and Ukrainian

universities. It also highlights a lack of collective knowledge of some countries, including
Ukraine, in our sector bodies. This knowledge gap may be, for example, in understanding

the research landscape or the strategic priorities of a country’s higher education system. The
UK government’s International Education Strategy includes priority countries, with sector and
government focus being primarily on those countries, developing knowledge exchange and
strategic partnerships that will strengthen the UK sector’s position internationally. It is not
necessarily the case that those priority countries are also those most likely to need humanitarian
support. Developing better knowledge and understanding of other geographies that are more
(LINHO\ R H[SHUHQFH KXPDQUIDULDQ FUVLV LV FUILFDO IR DQ HIIHFILYH HI¢FIHQW DQG UHIHYDQN UHVSRQVH
This is knowledge which can be developed through universities and relayed to government
through ongoing research and knowledge transfer activities. Organisations such as the British
Council, which are embedded in country and employ local staff could, for example, provide
critical insights.

This position is no doubt strengthened by the formation of the new UK Higher Education
Humanitarian Group that draws on the sector’s collective knowledge and experience. The
group has emerged from a collective response to the war in Ukraine with an ambition to create
an even broader collective response and includes, amongst others, representatives of several
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universities, REUK, Cara, and the British Academy. The group brings together the expertise,
knowledge, and experience needed in responses of this kind whilst also aiming to inform a
continuous improvement approach to the sector response. Particularly in countries or regions
which are not well known or understood by UK universities, it is essential that the sector builds
partnerships with those that have a well-developed knowledge of the environments of those
most at risk of humanitarian crisis, as well as the ability to identify those countries most at risk.
The British Council, embedded in multiple countries and employing local staff could, with a
broader remit, bring real strength in this respect.

Policy and regulation

26. Afurther differentiator has been the government’s clear and demonstrable support for Ukraine,
the rapid response to the invasion and subsequent changes to the policy and regulatory
environment. These are discussed in more detail in the research data section below and have
undoubtedly enabled the strong and connected response evidenced in the research. Visa
regulations were seen as an ongoing inhibitor to some sector initiatives and the regulatory
concessions, particularly given the sustained nature of the invasion, were considered not to have
gone far enough.

27. Maintaining a sustained and connected partnership for humanitarian response will also position
the UK sector’s collective efforts towards a greater voice in future policy and regulatory change,
meaning the sector is more prepared to respond to future humanitarian need. Again, there is
a role for the newly formed UK Higher Education Humanitarian Group which brings together
academic and operational expertise. It has the potential to be a key enabler in our continued
response to the invasion of Ukraine and to other humanitarian needs — but only if the group
engages broadly across the sector and with sector partners to ensure a comprehensive inclusion
of voices and objectives, including those with experience of the host country seeking support,
and connections with policymakers and regulators.

Funding

28. The availability of funding has also been a key differentiator and enabler. It is notable that the
PDIRUN RI IXQGLQJ FRP PUIHG IR IKH UHVSRQVH KDV FRPH GLIUHFIN\ IIRP 8 . +(,V 6LJQL;FDQI
¢ QDQFLDI UHVRXUFHV KDYH EHHQ SURYLGHG IKURXJK 8 .5, WKH )& ™2 DQG IKH 2I¢FH IRU 6IXGHQIV
(OfS), for example. Funding bodies raised concerns regarding how to ensure due diligence,
transparency and accountability of distributed funds and this raises complex questions regarding
IKH PHDVXUHPHQIV Rl VXFFHVV |Q FRQALF! RU RIKHU KXPDQUIDULDQ UHVSRQVH VIIXDIRQY SHVHDUFK
LQYHVIPHQIV IXQGHG E\ 6,7 IRUH[DPSIH DUH INHO\ IR IDNH ILPH IR GHILYHU VLIQL¢, FDQI UHVXIV LQ
Ukraine. It is challenging to allocate the normal performance measures that would come with
8. IXQGHG UHVHDUFK JUDQIV = KHUH JRYHUQPHQI DLG KDV EHHQ RI¢ FLDI GHYHIRSPHQI DVVIVIDQFH

10 Responding to International Humanitarian Crises
Lessons From the UK Higher Education Sector Response to the Invasion of Ukraine




30.

31.

On 24 February 2022 Russia invaded Ukraine and has since conducted a full-scale military
assault on the country.

It is within this context that the higher education sector has come together with sector bodies to
provide support for Ukrainian universities, staff and students. The higher education sector has
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https://www.ukrstat.gov.ua
https://nrfu.org.ua/en/about-us/the-mission-and-purpose-of-the-foundation/
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40.

41.

42.

43.

world research infrastructure, and international exchange of knowledge and personnel. The
country’s own research infrastructure is also strong, with incredible talent across the sector.
Maintaining Ukraine’s position in the international science community has been central to
several responses of UK HEIs to date.

In 2019, 0.43% of Ukraine’s GDP was spent on research and development and in 2020,

0.41%. For comparison, GDP expenditure for the same years in Poland was 1.32% and 1.39%
respectively. For Slovakia, a close but much smaller country, it reached 0.83% and 0.91%. This
LQGLFDIHV DQ DPELUILRXV VAVIHP  EXI RQH FRQWIUDLQHG E\ ¢ QDQFLD) UHVRXUFH +RZHYHU 8NUDLQHV
involvement in nine Horizon 2020 projects and its associated membership of Euratom, EUREKA,
and the Science for Peace and Security NATO programme, demonstrate that its hope for
development through collaboration is strong.

Much of the country’s ambition pivots on this desire to connect. Efforts to align Ukrainian higher
education with European standards, to integrate into the European Research Area, and to
work with those institutions of highly ranked global status have been prevalent throughout our
research. The connectivity created in crisis response activities so far may well accelerate the
incredible partnerships already nurtured by Ukrainian universities.

The war has undoubtedly exacerbated some systemic issues in higher education and brought
others to the forefront. Graduate competencies often fall short of labour market needs, research
and teaching infrastructure has been damaged, and the loss of (mostly male) personnel to
military efforts is increasing resource pressures. A low-tech structured economy, coupled with
prioritisation of wartime spending, leaves little resource for research and development. The
objectives of the NRFU may now be placed even lower on the education agenda.

Despite this, Ukraine’s higher education system remains strong in the face of adversity. Its
government’s Draft Recovery Plan, which places education and science at the centre of
reconstruction, highlights key opportunities under the themes of its system, funding, and
SDUIQHWVKLSY 7KH SIDQ QRIHV IDFIRUV VXFK DV IKH (RZ ¢ QDQFLD) DXIRQRP\ RI +(,V DQG IKH (RVV RI
KXPDQ (LIH FDXVHG E\ IKH LQYDVLRQ DV VLJIQL¢, FDQI EDUULHWV R HGXFDILRQ UHIRUP +RZHYHU LW DIVR
proposes internationalisation through collaborative projects and involvement of international
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https://data.worldbank.org/indicator/GB.XPD.RSDV.GD.ZS?name_desc=false
https://mon.gov.ua/eng/tag/mizhnarodni-naukovi-proekti
https://www.kmu.gov.ua/storage/app/sites/1/recoveryrada/eng/education-and-science-eng.pdf

UK higher education in 2023

45.

46.

47.

48.

49.

Whilst the challenges faced by the UK higher education sector have no comparison to those
being experienced by colleagues in Ukraine, they are relevant to this research in that they
contextualise the constraints and challenges of any response. The UK sector has been
LQAXHQFHG E\ YDURXV IDFIRWV (QFIXGLQJ FKDQJHV LQ JRYHUQPHQI SRILFIHV D QHZ UHIXIDIRU\
landscape, technological advancements, socioeconomic shift, and global events.

+(,V DUH JUDSSILQJ ZUIK ¢ QDQFLD) SUHVVXUHV GXH IR UHGXFHG SXENLF IXQGLQJ LQFUHDVHG FRPSHILILRQ
DQG XQFHUIDLQILHV VXUWRXQGLQJ WXUILRQ HHV 7KH JRYHUQPHQI GHFLVIRQ IR ¢ [ GRPHVILF IXLILRQ

IHHV XQIIL) DIRQJIVLGH IIKH LPSDFIl RI VXVIDIQHG KLJK LQADILRQ DUH WRJHIKHU FUHDILQJ D
FKDIHQJLQJ ¢ QDQFLDI HQYLWURQPHQI 7KH &RYLG SDQGHPLF KDV GLVUXSIHG UHYHQXH VIUHDPV  ZUIK
potential long-term implications for funding and sustainability.

Despite the UK continuing to be an attractive destination for study, global competition for
international students is strong. The policy environment is also challenging, with the UK
government seeking to reduce net migration. The UK research environment has also been
LPSDFIHG E\ ERIK SRILF\ FKDQJH DQG ¢QDQFLD) FKDNHQJHV SRVI SDQGHPLF 7KH FKDQJHV LQ DFFHVV
to European research funding post-Brexit and tightening UK government resources all add to the
¢ QDQFLDI SUHVVXUHV EHLQJ H[SHUHQFHG E\ IKH VHFIRU

Universities are autonomous bodies in the UK. In England, universities are regulated under new
SRZHW EN\IKH 21¢FH IRU 6IXGHQIV  ZKLFK DIV XQGHU IKH +LIKHU (GXFDILRQ DQG SHVHDUFK $Fi
2017, but they have broad decision-making powers. The diverse arrangements for accountability
and regulation in Northern Ireland, Scotland and Wales provide for the same autonomous status
and resultant capacity to act.

Ukrainian universities are similarly governed through a combination of legal regulations (the Law
of Ukraine on Higher Education), institutional governance and administrative structures. Both
VAVIHPV DGKHUH IR KH %RIRJIQD SURFHVV ZUIK VLPLDU DFDGHPLF TXDIL; FDILRQ IUDPHZRUNV DQG ERIK
systems enjoy elements of autonomy that are not seen in all countries.

Higher education and the war in Ukraine

50.

51.

52.

53.

The UK higher education sector response to Ukraine has been broad, with coordinated
programmes ranging from the UK-Ukraine Twinning Initiative to the Researchers at Risk
Fellowships Programme, and through scholarships and student support.

Those responses have been enabled by a shift in the government policy environment, one which
has removed many of the barriers of immigration, though only to an extent. Policy introductions,
including the Homes for Ukraine programme, were agreed to make the visa process both faster
and simpler in comparison to other crises.

Most notable in the context of the response to Ukraine has been the UK-Ukraine Twinning
Initiative. The scheme, conceived and facilitated by CCG, has been a new and unique response
and it is through this twinning scheme that the voices of Ukrainian universities have been
UHAHFIHG FOHDUN LQ KLY UHSRUN

From research that contributes to better understanding of the causes and consequences of
humanitarian crisis and which adds to policy development, to innovations in public health,
GLVDVIHU PDQDJHPHQI DQG FRQALFY UHVRIXILRQ IR HGXFDILRQ DQG IUDLQLQJ KD SUHSDUHV VIXGHQIV
IRU FDUHHUV LQ KXPDQUIDUDQ DG WKH 8 - +( VHFIRU KDV DIZD\V KDG D VLJIQL;,FDQI URIH LQ DGGUHVVLQJ
global humanitarian crises. Universities actively collaborate with international organisations,
NGOs, and others to support capacity-building initiatives, knowledge exchange and other
programmes. These various responses have not always been coordinated and this brings the
potential for duplication, omission, and lost impact in crisis scenarios where all resource matters
DQG HYHU\ GD\ FRXQIV (I¢FLHQF\ DQG ILPHIQHVV DUH NH\

54. The sector response to Ukraine indicates a step change in that response, both in the scale of

the response and also in that it demonstrates greater coordination. UUK has been central to
the coordinated response — one which has seen widespread support from universities and from
sector partners, such as: Cara, JISC, STAR, The British Academy, SCONUL, and Refugee
Education UK.
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55. Changes to policy and the availability of funding have also been critical. The change in the UK
government’s support for students, allowing access to both UK fees and the UK loan book have

EHHQ LQVIUXPHQID! DV KDYH FKDQJHV IR YLVD UHJXIDILRQV DHIKRXJK WKH (DIMHU KDV UHPDLQHG GLI¢FX0
to negotiate and has arguably not gone far enough.

56.
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https://www.ukri.org/news/research-england-invests-in-uk-ukraine-university-twinning-scheme/
/universities-uk-international/events-and-news/uuki-news/successful-uk-ukraine-ri-grants-awardees
https://www.gov.uk/government/news/new-uk-package-offers-a-lifeline-to-ukrainian-researchers-and-entrepreneurs
https://www.officeforstudents.org.uk/advice-and-guidance/regulation/information-for-providers-on-the-crisis-in-ukraine/funding-to-support-ukrainian-students/

61.

Here we cover the three main responses as evidenced in the research:
¢ The UK-Ukraine Twinning Initiative

« The Researchers at Risk Fellowship Programme

 Scholarships and student support

We also touch upon other notable initiatives that were raised through the course of
our interviews.

UK-Ukraine Twinning Initiative

62.

63.

64.

65.

66.

65.

The UK-Ukraine Twinning Initiative has been a notable driver in mobilising the response of
UK universities. Delivered by CCG and supported by Universities UK, the twinning scheme
embodies a facilitative and consultative partnership approach, connecting institutions in crisis
with those in the position to help.

Born in March 2022 following the expression of primary needs from Ukrainian HEIS, the scheme
formulates a collaboration model with a three-part rationale: to maintain the integrity of Ukraine’s
HE system, to prevent brain drain, and to help Ukrainian universities to emerge with new skills,
experiences, and capabilities. The scheme forges relationships between Ukrainian universities
and similar UK universities and is intended to produce long-term, capacity-building, and mutually
EHQH¢ FLD) SDUWIQHUVKLSY

The needs-based and collaborative approach to crisis response is encapsulated by the
programme. The great unity of the UK sector has been noted, but this breadth of commitment
required coordination. Pivoting the response on a single entity may have been a risk, but there
are indications of early success, with over 100 partnerships currently in place and universities
continue joining the scheme. The coordinating, ‘matchmaking’ mechanism needed to connect
institutions in crisis with capacity builders was, in many ways, found in CCG.

The policy environment surrounding the invasion of Ukraine, in which governments of respective
countries shared their condemnation of the war and held open communication, has been
enabling. CCG's direct links to Ukrainian governmental departments may have fast-tracked

the ability to assess need and adapt to the country’s education landscape. This was further
bolstered by the shared institutional values — at some levels — between UK and Ukrainian
universities, especially surrounding research quality, European research projects, and women in
academia.

In meeting the need to preserve the integrity of Ukraine’s HE system, CCG’s approach has been
one of capacity building. The creation of dependencies should be avoided in crisis response,

to protect in-country capacity to rebuild and reconstruct through education. The facilitative and
consultative role has been key in the matchmaking process. As a facilitator, CCG has overseen
the partnership process — chairing meetings between partners, showing those with willingness to
help how they could deploy resources in concrete and meaningful ways, and supporting English
language training. In its consultative role, it has prompted some UK (and Ukrainian) university
leaders to rethink their models of internationalisation and has demonstrated the power of
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https://www.twinningukraine.com

68. Beyond this, the research and innovation grants DQQRXQFHG RQ IKH ¢ Uil DQQLYHUVDUN RI IIKH
twinning scheme will see 33 partners begin collaborative research projects. Funded by Research
England and delivered by UUKI, this is not only a further example of in-country capacity
building which focuses on key areas of Ukraine’s economy, but direct participation within these
respective systems. This has also extended to student mobility, with over 1000 students from
both countries currently engaging in online and in-person exchanges, and some Student Unions
have also been linked to support peer-to-peer relationships. Internationalisation is happening at
institutional and individual levels.

69. The coordination of a project of this magnitude has inevitably created areas of challenge, both

through CCG and the HElIs involved in partnering. Some were circumstantial — language barriers,
loss of power and connection, or the displacement of key individuals — and some systemic.
Many of our conversations alluded to concerns about twinning arrangements appearing as a PR
exercise, rather than meaningful and consistent ways to support education through crisis. Where
VXFFHVV PHDVXUHV DUH (DUJHIN DQHFGRID) DiF SUHVHQH WKHUH LV VRPH GLI¢ FXUN\ LQ GHPRQVIUDILQJ WKH
impact of these relationships.

70. Inresponse, CCG conducted a Twinning Satisfaction Survey UHIDILQJ IR IKH ¢UVIl \HDU RI
SDUIQHUVKLSY 7KH PDLQ REVIDFIHV R SDUIQHUVKLS GHYHIRSPHQI ZHUH LGHQILHG DV D (DFN RI
funding, bureaucratic delays, non-responsiveness or slow responsiveness, and the general
circumstances faced by Ukrainian partners who remained in-country. Beyond this, the
IRXQGDILRQV IRU SDUWIQHULQJ FDXVHG GLI¢ FXUHY LQ VRPH FDVHV 9DIXH DILJQPHQI ZDV QRIHG DV
important for many, and where partner institutions had environmentally unsustainable research
VSHFLDIVPV IRU H[DPSH LQVILIXILRQD) YDIXHV ZHUH VHHQ IR EH FRPSURPLVHG 7KH ¢YH \HDU
commitment required of the partnership was also an unfamiliar arrangement for those with much
VKRUIHU ¢ QDQFLD! SIDQQLQJ F\FIHV DQG WKH FRQIH[ DQG NH\ UVNV RI WKH KRWIl VHFIRU DIl DQ\ JLYHQ
ILPH PXVI DIVR EH FRQVIGHUHG 7KH FXUWHQI FRQIH[W Rl IKH 8 -+ IDQGVFDSH RI ZKLFK ¢ QDQFLDI
sustainability is a concern, has been explored earlier in the section ‘UK higher education in
2023'.

71. Interviews indicated a lack of existing cooperation between UK and Ukrainian institutions. This
is supported by, for instance, the 2019/20 HESA Aggregate Offshore Record which shows
only 295 Ukrainian students studying either directly with, or in partnership with, a total of 11
UK universities (including the Open University and University of London distance learning

71.
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/what-we-do/creating-voice-our-members/media-releases/twinning-scheme-one-year-how-invasion
https://static1.squarespace.com/static/62f245737799f102c6576dd3/t/6463ac9d57882c22c495344e/1684253854582/Twinning+satisfaction+2023+report+f+v.pdf

76.

UK experience, CCG is also exploring twinning opportunities with other countries, too. However,
the repeatability of the initiative would not be possible everywhere — especially in terms of
differing academic standards and regulations, diverse cultural values, and different political
environments. The twinning process is likely to have hastened the Ukrainian higher education
sector ambitions to develop through partnerships and connected infrastructure.

The initiative has highlighted the need for an organising central agent to coordinate logistics,
communications and to affect relationship building. The twinning scheme has been just that — the
essential matchmaker mechanism that has needs-based and collaborative support at its core.

If the design or content of the programme is not replicable beyond the European relationship,
this element certainly is. Whilst it is too early to assess the success of individual twinning
relationships, the psychological impact of wide-scale support has certainly been felt by

Ukrainian partners.

Researchers at Risk Fellowships Programme

77.

78.

79.

80.

81.

82.

In partnership with Cara, The British Academy launched its ‘Researchers at Risk’ Fellowships
programme in direct response to the Ukraine crisis. The initial £3m package of support, provided
by UK Government, was announced in April 2022 and applications opened in the same month.
The programme aimed to offer additional support to existing programmes across institutions

and partnerships with Cara and was intended to allow recipients of the fellowships to continue
their research and gain new skills, whilst developing collaborative relationships with their UK
equivalents.

Drawing on existing alliances, the scheme is supported by the Academy of Medical Sciences,
the Royal Academy of Engineering, and the Royal Society. Six core disciplines are covered by
the scheme: natural sciences, medical sciences, engineering, humanities, social sciences, and
the arts. Financial contributions to the running of the programme have been abundant, with

P IIRP 7KH 1XI¢HIG )RXQGDILRQ IURP 6%* ( 3XELVKIQI DQG P RYHU ¢ YH \HDWV
IURP 7KH /ZHYHUKXIPH 7UXWIl 7KH FRQIULEXILRQ RI IKH 8 - JRYHUQPHQI ZDV DIVR VLIQL;, FDQW ZUIK WKH
initial £3m package supplied upon the scheme’s inception and a further £9.8m announced in
June 2022. The £12.8 total was supplied via the Department for Business, Energy, and Industrial
Strategy, now recognised as the Department for Science, Innovation, and Technology.

The fellowships span a two-year period with recipients awarded £37,000 - £42,550 (if the
maximum of 15% uplift is granted) per annum for the course of the programme. Applications
had to be made via a UK institution, who would name the applicant, the researcher at risk, and a
designated mentor. Both awardee and mentor had to produce a joint statement alongside a risk
(HIHU VXSSIHG E\ &DUD DQG D ¢ QDQFLD! VIDIHPHQI DQG IXViL¢, FDILRQ 7KH QDPHG DSSIFDQI DIVR KDG
to act as a visa sponsor and identify six months of accommodation for the researcher at risk to
reside in. An institutional statement also had to be supplied, covering these details.

Awardees were selected based on the perceived strengths of the UK host in providing a
supportive academic and residential environment, as well as the compatibility of the awardee,
mentor, and institution.

Fellowships were subsequently managed in-house, with mentors acting as a single point of
contact and coordinator of individuals on the scheme. One award holder the programme

is “playing a vitally formative role in [her] life in the UK — it keeps [her] positive, focused, and
motivated.” The structure provided by the scheme, as well as the wraparound support provided,
has been a great asset.

20QH LQIHUYIHZ SDUILFLSDQI VSHFL¢, FDI\ UDLYHG FKDIWHQJHV LQ UHIDILRQ IR WKH SHVHDUFKHUV Dif 5LVN
model. Some related to the balance of support between the scheme provider and the hosting
XQLYHUVUN ,Q ILPHV RI FUVLV i ZDV DIVR QRIHG WKDI iKHUH PD\ EH VLJIQL;, FDQI IHHILQJV RI LVRIDILRQ
(RVW DQG SVAFKRIRJLFDI GIVIUHVV IIKDI PD\ PDNH LQIHJUDILRQ GLI¢FXW $VIGH IURP IKH HPRILRQD!
impact of invasion or other crisis situations, there will also be an element of intercultural
competence to navigate. The operations and professional environment of a UK academic
setting may differ to that of Ukraine and other countries, creating some disparities in the ability of
academics from each background to connect, collaborate, and align their research objectives.
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83. There was also an implication during some of our discussions that, as much as developing the
capacity of schemes like this one is important, there must be a matched capacity available within
UK host institutions. Schemes of this kind depend on UK institutions to provide the equipment,
VSDFH DQG DGGLILRQD) VHUYLFHV IR IKH DZDUGHH DQG ZKUWI WKH ¢ QDQFLDI VILSHQG LV IINHI\ IR FRYHU
primary research and living costs, the availability of these resources may be scarce. This is
SDUILFX0DUN UHHYDQW LQ D ¢ QDQFLDIN FRQVIUDLQHG VHFIRU DQG LQ DGGLILRQ IR FXUUHQH VIUXFIXUD) LVVXHV
in the UK concerning housing and school places, which may well impact the dependants of
those selected. Regional diversity within the UK is also important to consider in this framework,
with the majority of scholars hosted by institutions based in England and Scotland. However, it
LGHQIL; HV IKH SDUILFXIDUN JHQHURXYV LQVILIXILRQV RI WKH (HVV UHSUHVHQIHG UHJLRQV RI = DIHV DQG
Northern Ireland.

84. The visa routes chosen by applicants and their institutions was a considerable lesson learnt
since the beginning of the scheme. The Homes for Ukraine (Ukrainian Sponsorship Scheme)
SURYLGHG IIKH PRVI VXSSRUI IRU AHHIQJ 8NUDLQLDQV DQG IKHLU GHSHQGDQIV ZKLViH KDYIQJ QR FIHULFDI
IHHV ZKLFK DUH SUHVHQILQ PRWII RI IKH RIKHU YLVD VFKHPHV ,QVILIXILRQV IDFHG VRPH GLI¢ FX0N
navigating this visa route as the scheme does not account for organisations applying as
sponsors providing accommodation. In many cases in the early rounds of the scheme, individual
VSRQVRUVKLSY ZHUH PRUH HDVL\ LGHQIL,HG EXI QRZ RYHU D \HDU LQIR WKH LQYDVIRQ WKHUH DUH IHZHU
volunteers offering sponsorship than at the beginning of the crisis.

85. The programme, akin to the scholarships described in this report, has great strength in its ability
to become a ‘blueprint’ for action in future crises. The ability to activate such a scheme, which
protects the intellectual potential of a country in crisis and the professional development of its
academics, is powerful. This is particularly relevant to areas of post-war capacity building and
regional development on a local level and on a personal level, the ability to pursue and be
IX0,WHG E\ HGXFDILRQ 7KHUH DUH DOVR JUHDI VIUHQJIKV LQ H[SRVXUH IR DQRIKHU FRXQIU\{V UHVHDUFK
system. The UK's strong emphasis on rankings and impact may be unfamiliar to a guest for
example, but the funding structures this gives way to may be a great opportunity for Ukrainian
academics who wish to pursue research in strategic priority areas.

86. Exposure to different systems, skills sharing, collaboration, and protection of intellectual potential
in-country are all demonstrated by schemes like Researchers at Risk. The ability of the sector to
work together in coordinating mechanisms that best meet recipient needs should be celebrated.
Although challenges in culture and capacity must be navigated, the insights of those in receipt of
fellowships shows the power of the programme to reframe crisis experiences. Primarily, it allows
IKRVH PRVII DIl ULVN IR SXUVXH WKHLU DFDGHPLF JRDIV DQG ¢QG VRPH VIDEWLIN DPRQJIWVI GLVSIDFHPHQU
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89. However, the integration into civic life does pose some challenges. This is particularly evident

in current structural issues in UK regions and emphasises the importance of considering the
local context of the host country in any given time of crisis. This includes, for example, current
housing shortages which places further pressure on local authorities tasked with hosting refugee
families and is particularly challenging when the university purpose is considered. In providing

an educational route to refuge, the student may be hosted but with no extra capacity available to
DIVR KRWIHIKH VIXGHQIfV IDPL\ 7KLV LV LQIHQVLHG EN IIKH IDFN RI SRILF\ VXSSRUI VXFK DV IIKH LQDELLIN
of universities to host larger groups of refugees under the proposed second phase of the Homes
for Ukraine scheme and also extends to primary, secondary, and further education, where
dependants may require placement in local schools. Where university extension into the locality
is a great enabler of support services and feelings of belonging and inclusion for those displaced,
there may be systemic blockers to the success of full integration into regional communities. The
recent policy change disallowing international postgraduate taught students to arrive in the UK
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94. Other support measures have included summer schools, languages training, and catch-up
content for those where core learning has been disrupted. At the University of Plymouth, the
Hello Project, a buddying scheme created for international students, has been adapted for
students of their university and their twinning partners in Ukraine. The scheme fosters peer
connections, promotes cultural exchange and creates a mechanism for peer support.

95. In other areas however, obstacles have been encountered. In hosting those displaced by the
invasion, a huge amount of wraparound resource is needed. This may include counselling
services for those dealing with trauma, as well as the creation of bespoke safeguarding policies
tailored to the needs of refugee experienced individuals. There is also likely to be a discrepancy
between institutional capacity and recipient need. Where scholarship schemes and hosting
opportunities have been vast and abundant, recipient numbers are understandably low, and
places oversubscribed. In some cases, academic standards have also been a challenge. It was
noted during some interviews that there is a lack of alignment of academic abilities between UK
DQG SNUDLQLDQ WIXGHQIV XQGHUIDNIQJ HTXLYDIHQN SURJUDPPHV RI (HD
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https://www.plymouth.ac.uk/news/university-twins-with-ukrainian-counterparts-to-offer-hope-to-countrys-higher-education-sector
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101.There are indications that some capacity is being dedicated to reconstruction and rebuilding
post-war. The British Council, for example, has begun conversations with Advance HE to
develop a Future Leaders programme. Led by the Ukrainian team, the programme intends to
support those who will lead the work to reconstruct and reequip Ukrainian higher education,
post-invasion. The programme was designed by Advance HE in consultation with the Ministry
of Education and Science, Ukraine President’s Fund on Education, Science and Sports,
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106. Over the course of the research, we conducted interviews with over 30 individuals, as well as

a series of informal exploratory conversations. A full list of interviewees has been supplied in
Appendix 3.

107. When discussing the various responses to the crisis, interview participants most frequently

referred to resources — whether they be people, physical or digital infrastructure — and to policy.
For that reason, the data is grouped into the following themes:

* People

e Government and policy

* )XQGLQJ DQG ¢ QDQFLDI VXSSRUI
« Digital capabilities

« Local context

108. Details of the research methodology and limitations of the study can be found in Appendix 2.
People

109. As with many situations requiring universities to mobilise quickly, it is the creative efforts of
individuals at the core of institutional responses. From individual fundraising to the rapid design

of international programmes of support, HE colleagues have been the driving force behind the
UK sector’s response.

110. In the highest levels of leadership — whether that be government, sector bodies, or Vice
&KDQFHIRWY + D FIHDU VIUXFIXUD) QHHG KDV EHHQ LGHQIL,HG 7KH VXJJHVILRQ RI D 1RQH IR PDQ\{
approach became a consensus theme across many interviews, where several colleagues saw
PHUW LQ D VIQJIH (HDGLQJ DJIHQN ZKR KDG VSHFL;HG (LQHV RI UHVSR
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114. No matter the seniority of the responding individuals, the value of bottom-up collaboration
should be emphasised. A mechanism for those in crisis to articulate their needs and priorities
is important for advice to then be disseminated through senior leadership. This also means
that having a lean response team is key; in one of our interviews this was described as being a
team where lines of accountability are clear, but also minimal. Decisions can be made quickly,
and core stakeholders are involved. This may be a crisis response team that can be activated
and deployed where needed. However, it should be noted that those currently coordinating
responses within universities are largely doing so on a voluntary basis, in addition to their daily
ZRUNIRDG ,Q PDQ\ XQLYHUVUILHV UHVRXUFH KDV QR EHHQ VSHFL; FDI\ DURFDIHG

115. As with all international projects in the sector, intercultural competence is important and can
often bring sensitivities to a partnership. The response in the Czech Republic for example — a
country which also shares a Slavic language with Ukraine — included cultural preservation
measures. The Lex Ukraine package supports teaching in Ukrainian at school level. In the UK
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120. In response to a written question on behalf of the Department for Education, the then Secretary
of State Andrea Jenkyns replied, “the department has made clear to providers that they should
EH DV AH[LE(H DV SRWLEH ZKHQ FRQVLGHULQJ DSSIFDILRQV IRU >« { IKRVH IURP 8NUDIQH = KHUH
XQLYHWUILHY ZHUH ZWIQJ IR EH AH[LEH KRZHYHU LI ZDV RIHQ JRYHUQPHQI SRIFLHV GLVDENLQJ IKHP
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125.There was also a suggestion during our interviews that the government’s Global Britain rhetoric
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141.)RUH[DPSHH VHFILRQ  RIKH 2I¢FH IRU BIXGHQIVY, ‘Regulatory advice 5: Exempt Charities’
draws the attention of universities in England to obligations in relation to assets and funds,
as follows:

“The attention of providers that are exempt charities is drawn in particular to the legal obligation to
apply their assets and funds only in the furtherance of their charitable purposes. This means that
a charity must not use its assets (including land and buildings) and funds to give someone or a
group of people a personal or private beneft, unless this is incidental. It must consider carefully
how it spends its money so that it can explain how its decisions are, for example, advancing
education. These responsibilities apply to all the funds and assets of providers that are exempt
charities, and not just to the public funding or grant that a provider may receive.”
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145. Financial support can be a huge enabler in the ability of UK institutions to successfully respond
IR IKRVH LQ FUMYV +RZHYHU ¢QDQFLD) UHVRXUFHV VKRXIG EH GHSIR\HG DSSURSUDIHI\ + ZKHIKHU KDV
be in scholarships, time, or people, and limitation should be exercised - but this also largely
depends on circumstance. The treatment of Ukrainian students as Home students reduced the
¢ QDQFLDI QHHG IIKDIl PD\ EH PRUH SUHYDIHQW LQ RIKHU FULVHV DQG LV DQRIKHU H[DPSIH RI PXILSIH
systems working together to bring about truly meaningful responses. In those institutions not
directly under military attack, it is the building of human capital and intellectual potential that is
PRUH YDOXDE(H #KDQ ¢ QDQFLDI UHVRXUFH )LQDQFLD) VXSSRUWI FDQ IUDQVIRUP WKH VXSSRUI RIHUHG IR
those in crisis, often being able to mobilise this support more quickly and enable the continuity of
education when it is most important. However, this resource must be allocated appropriately and
with some restriction.

146. /RQJIHU IHUP WKH QHHG IR PRYH IURP IXQGLQJ IR ¢QDQFLQJ EHFRPHV PRUH FUILFD) 3DUIQHULQJ
HIIHFILYHO\ ZUIK IKRVH VSHFLDIVIQJ LQ GHYHIRSPHQI ¢ QDQFLQJ ZRXIG SURYLGH (RQJHU IHUP RSILRQV
and sustained support, particularly as the war in Ukraine ends and the country looks to rebuild
LIV KLIKHU HGXFDILRQ VHFIRU 7KH UHVHDUFK HYLGHQFHG D (DFN RI ¢ QDQFL.QJ RSILRQV 7UDQVQDILRQD)
Education initiatives also offer a potential model through which UK and Ukrainian universities
could partner to generate revenues for reinvestment. Those partnerships would need to
continue to be developed on an equal footing and to be driven by Ukrainian knowledge and
capability needs.

Digital capabilities

147. A key enabler in the sector’s capacity to respond to crisis has been the facilitative role of UK
universities. One area noted to exemplify this has been digital enablement. IT has underpinned
the success of many responses — from online content sharing to virtual summer schools, and
even the provision of ‘anatomy.tv’ for medical students. Many resources had already been
developed throughout the pivot to online learning during the pandemic.

148. Digital capacity is also weaved into Ukraine’s recovery plan. This includes the complete
digitalisation of education data and information for the State Education system. This will be
transformational for future forecasting and policymaking. The current role of digitalisation,
however, has been in accelerating the UK’s ability to connect, share, and communicate.

149.The response of JISC meant resilience could be built in-country. Prior to the invasion, Ukrainian
institutions were largely relying on local servers to store research data and educational content.
The loss of these servers risked being a single point of failure in institutional capacity to continue
the delivery of course materials and communications throughout the war. By supplying cloud
provision, by means of concessions and vouchers, institutions have been able to undertake
emergency data back-up of these materials. Providers holding EU-funded OCRE contracts,
including Microsoft, have led this initiative. JISC's connectivity with other National Research and
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sharing of resources was less straightforward. Where a university has purchased resources,
such as academic journal catalogues, the licence only extends to those using IP addresses
linked to the host institution. It was not a case of simply sharing access, as legislative
requirements pose a barrier. This impacts certain service provisions too: when offering mental
health support via online platforms for example, insurance and licence regulations in the
recipient country must be navigated.

153. Aside from legal and regulatory challenges, digital provision has still been a catalyst for the
strength of the UK sector’s response. The ability to see and speak with Ukrainian partners via
digital conferencing tools has been key in developing healthy relationships, not to mention in
establishing and driving activities in the UK-Ukraine Twinning Initiative. The Displaced Student
Opportunities UK portal, in association with STAR, Refugee Education UK and Universities of
Sanctuary, offers a portfolio of opportunities available at UK universities for refugees and people
VHHNLQJ DVN\IXP 8VHUV FDQ ¢0HU IKHL VHDUFK EN LPPLIUDILRQ VIDIXV (HYHI RI VIXG\ RSSRUIXQUIN
type, and location. Although the portal was kickstarted by the response to Ukraine, it is hoped
this will be an evolving framework for future crises too. This has been explored in Case Study 8.

154. The continuity of existing programmes of education is also important to personal and economic
development during and post-crisis and online models of learning may be one solution. The
Open University, a sector leader in the remote HE offering, delivered a webinar on online
learning to over 800 participants from Ukrainian HEIs, demonstrating great interest in the online
approach. At a basic level, a similar model may be a framework for educational continuity in
crisis. More detail has been provided in Case Study 3.

155. Digital infrastructure has been the catalyst for many institutional responses to date. At its most
basic, facilitating the communication between UK and Ukrainian HEIs to assess real needs,
again emphasises the bottom-up approach to partnerships. At its most complex, it may even
underpin the sharing of UK learning models internationally to support the continuation of learning
GXUQJ FRQALFI = KHUH XQLYHUVLILHV KDYH EHHQ PRVI IDFULIDILYH GLIUDO FDSDFUN KDV EHHQ FHQIUDY

Local context

156. Akin to the emphasis on considering the context of the host sector in crisis response, the local
FRQIH[I RI #KH DIIHFIHG FRXQIU\ PXVii DIVR EH DFNQRZIHGJIHG ,Q IKLV FRQALFIl VLPLIDU UHVHDUFK
and academic structures have facilitated or accelerated responses. In other areas, differing
structures have hindered responses. Although challenging at times, the UK sector has been
DE(H IR UHVSRQG IR IKH QHHGV RI 8NUDLQLDQ LQVILIXILRQV HI¢ FLHQION DQG DSSURSULDIHIN 7KLV LV OINHO\ IR
differ across geographies.

157. A key request of the Ukrainian HE sector was that any UK responses should aim to prevent
brain drain. Instead, intellectual potential should be developed within the citizens engaging with
the UK sector to become capacity builders upon their return to Ukraine. The role of universities
in producing graduates who will in the future contribute to Ukraine’s economy is strongly
UHFRJQLVHG DQG 8. LQAXHQFHV PD\ HYHQ DFFHIHUDIH IKH PRYH YR UHFRQVIUXFILRQ SNUDLQH IRU
example maintains a low-technology structure of economy, with agricultural exports totalling
$27.8 billion in 2021. This is evidenced by its low expenditure on research and development
compared to countries in its neighbouring regions and therefore absence of the popularisation
of science among its public. This is a stark contrast to the UK sector, where research is judged
according to its real-life impact and its position in an ambitious knowledge economy.

158. = KHUH IKHVH SRVIILRQV DUH VIUINLQJI\ GLIIHUHQI D FRPPRQ REIHFILYH FDQ EH IRXQG 7KH LQAXHQFH
of UK research and academic expertise may, over a far longer period, begin to stimulate
Ukraine’s transition towards a knowledge-based economy. This directly aligns to Goal 3 of
Ukraine’s Draft Recovery Plan under the Science and Innovation theme, ‘the development
of science and technologies in synergy with economy’. The goal aims to increase innovative
activity in Ukraine’s key sectors by 40%. The capacity of the UK, a country with its own goals
to increase GDP expenditure on research and development and to build an economy based
on knowledge and innovation, is high. In other contexts, however, such as those where women
are excluded from science communities for example, the UK’s position in supporting would be
heavily compromised.
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159.The perceived attractiveness of the UK’s HE sector, as praised by those connected most
closely to UK institutions, does pose risks. Academics and researchers currently hosted by UK
institutions may be recognised for their talent and recruited, or decide to remain in the UK to take
advantage of its research landscape and funding offering. Organisations like CCG and Cara
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Case Studies

Here we present eight case studies, representing the range of responses employed across the sector.
Each is intended to highlight a key theme in the research data. Contributors to each case study have
been acknowledged in Appendix 4.

Case Study 1: Ukrainian Catholic University — which highlights a successful twinning
programme, built on existing UK/Ukrainian university partnerships. The case study also highlights how
twinning as a framework has been replicated successfully outside the funded scheme.

Case Study 2: Vasyl Stefanyk Precarpathian National University (PNU) — which explores
the merits of UK-Ukraine research collaboration and knowledge sharing in a post-invasion context.

Case Study 3: The Open University — which demonstrates the use of digital infrastructure
in underpinning pedagogical responses to the crisis, and the suitability of the established remote
learning model to be replicated in future crises.

Case Study 4: Bath Spa University — which emphasises the enabling power of existing
partnerships with Ukraine and the ‘business as usual’ continuation of activities through crisis.

Case Study 5: Newcastle University — which provides an example of English language
training, a practical response to crisis, and the use of pedagogical technologies to support innovative
teaching programmes.

Case Study 6: University of Leicester — which demonstrates the use of academic audit to
identify areas for collaboration, and the ambition to deepen civic links in each country, beyond the
higher education setting.

Case Study 7: King’s College London — which showcases the University Sponsorship Model
and the ambition for long-term replicability across the sector.

Case Study 8: Student Action for Refugees (STAR) — which highlights the importance of
championing refugees in higher education settings and the policy environment, as well as offering
advice and education to those coordinating activities in universities, ensuring appropriate support
structures are in place.
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About the University

7KH 8NUDLQLDQ &DIKRIF 8QLYHWIN 8&8 ZDV IIKH ¢UVil &DIKRILF XQLYHUVLIN R EH HVIDEILVKHG LQ 8NUDLQH
It is a private educational institution whose history dates back to the 1930s. The UCU inherited — and
continues — the activities of the Greek Catholic Theological Academy, which was established in

LQ /YLY E\ OHIURSRIIDQ $QGUH\ 6KHSINIVN\L DQG ZDV KHDGHG EN LIV ¢ Wil UHFIRU <RV\I 60LS\L
Having gathered leading intellectuals around it, the Academy became a theological and philosophical
VFIHQFHV FHQWH +RZHYHU DIIHU iIKH 6RYLHI RFFXSDILRQ LQ IKH $FDGHP\ ZDV ¢QDU\ FIRVHG DQG D
VLIQL FDQI QXPEHU RI JUDGXDIHV DQG SURIHVWRWV RI IKH $FDGHP\ ZHUH UHSUHVVHG DQG HQGHG XS LQ IKH
Siberian Gulag. During the period of Ukraine’s independence, the institution’s activity was restored in
1994 and was continued by the Lviv Theological Academy, which obtained international accreditation
in 1998. On June 28 2002, the UCU was founded.

UCU is a modern, innovative University that educates future generations of professionals and leaders

IRU 8NUDLQH DQG IKH ZRWG DQG SURYLGHV IKH RSSRUIXQUN IR REIDLQ TXDWN HGXFDILRQ LQ YDURXV ¢HIGV

theology and philosophy, social sciences, humanities sciences, health sciences, applied sciences,

DQG EXVIQHW 8&8 LV DQ LQGHSHQGHQI QRQ JRYHUQPHQID! QRI IRV SUR:H DQG YDIXH EDVHG XQLYHUVLIN

The main foundation on which the University functions is ‘Witnessing-Serving-Communicating’. At the

same time, UCU cares profoundly about the preservation of Christian tradition ion ion ion on ion ialtiviion see20 1 Tf0.01

Responding to International Humanitarian Crises 33
Lessons From the UK Higher Education Sector Response to the Invasion of Ukraine


https://strategy.ucu.edu.ua/en/
https://ucu.edu.ua/en/events/meeting-recovery-of-ukraine-global-academic-solidarity/
https://ucu.edu.ua/en/events/meeting-recovery-of-ukraine-global-academic-solidarity/
https://warinua.ucu.edu.ua
https://mcusercontent.com/ef201e86b3d62ccfd81156f2c/files/81438b66-0088-6099-f695-8d76bc150044/UCU_AS_AN_ENGAGED_UNIVERSITY_28.02.23.pdf
https://ucu.edu.ua/en/news/teaching-during-war-in-ukraine-service-learning-as-a-tool-for-facilitating-student-learning-and-engagement-during-times-of-uncertainty-and-crisis/
https://uali.info/standwithukraine/resilience-service-learning-and-unity-ucu-one-year-later
https://uali.info/standwithukraine/resilience-service-learning-and-unity-ucu-one-year-later
https://ucu.edu.ua/en/news/na-chest-artema-dymyda-v-uku-stvoryuyut-stypendijnyj-fond/
https://ucu.edu.ua/en/news/uku-onovlyuye-strategiyu-rozvytku-vidpovidno-do-vyklykiv-vijny/
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https://warinua.ucu.edu.ua/the-network-of-solidarity-and-strategic-partnership-with-ucu/
https://warinua.ucu.edu.ua/the-network-of-solidarity-and-strategic-partnership-with-ucu/
https://warinua.ucu.edu.ua/news/ucu-begins-cooperation-with-the-university-of-nottingham-a-dual-degree-program-will-be-offered/
https://www.timeshighereducation.com/news/nottingham-ukraine-masters-will-help-fight-russian-propaganda
https://warwick.ac.uk/newsandevents/pressreleases/?newsItem=8a1785d88895e8e00188c431f86129b1
https://international.ucu.edu.ua/summer-school-from-the-university-of-warwick/

About the University

Vasyl Stefanyk PNU is a classic, international, standards-orientated science and education centre in
8NUDLQH 7KH 8QLYHUVUIN LV FIDVVLHG ZUIK IKH KLIKHWI (HYH) RI DFFUHGLIDILRQ LQ IKH FRXQIU\ DQG UDQNV
11th in the top 200 universities in Ukraine (2023).

2YHU IKH SDWI ¢ YH \HDWV IKH 8QLYHUVUIN KDV LPSIHPHQIHG RYHU  PDIRU LQIHUQDILRQD! SURIHFIV
including infrastructure projects. As part of Erasmus + KA2, the University has received grants for

¢ YH SURIHFIV DQG LIl IV DOVR IKH ¢ Uil XQLYHUVLIN LQ 8NUDLQH IR KRIG D JuDQI LQ WKH SURIHFI ORGHUQLVDILRQ RI
Pedagogical Higher Education with the Use of Innovative Teaching Tools. Within Erasmus + KA1, the
University also implements programmes of academic mobility for students and academics.

PNU trains in seven specialties of junior bachelor’s degrees, with 82 specialties and educational
programmes at bachelor’s level, 70 at master’s level, 25 specialties of preparation of doctors of
philosophy, and 18 specialties of preparation of doctors of sciences. Currently, it teaches over
15,000 students.

Support received

The University was twinned with the University of East Anglia (UEA) in summer 2022 through the UK-
Ukraine Twinning Initiative offering support in response to the invasion. To develop stronger research
links, more than 220 academics from both Universities joined together online in December 2022,
discussing key research topics, sharing ideas, and generating new ideas for future collaborations.

In March 2023 the University and UEA, were awarded a grant for their project entitled, Preparing the
Ground for Reconstruction — Decontaminating Ukraine’s Soil, Eco-Entrepreneurs, and Environmental
Journalism. The grant included a £131,000 funding package.

Both Universities are now working together to jointly research soil and water restoration, stimulate
the development of eco-startups in Ukraine, and raise awareness of the global impact of war through
journalism.

Impact of support

With this funding, the University intends to purchase a spectrophotometer and DSLR camera. £10,000
will also be given to startups in seed funding. During June 2023, representatives of PNU visited UEA,
allowing active cooperation between colleagues on the ‘Preparing the Ground for Reconstruction’
project and the visit promoted knowledge sharing, mutual improvement, and empowerment for both
parties. A number of events aimed to further development of the project and to strengthen cooperation
between Universities.

Challenges identifed

Whilst the collaboration has — so far — been smooth generally, some administrative and legal
procedures were complex and time-consuming and this was largely due to differences in
administrative systems and legal frameworks between Ukraine and the UK. Extensive planning,
coordination, open communication, and a willingness to adapt and accommodate were essential to
address these challenges.

Responding to International Humanitarian Crises 35
Lessons From the UK Higher Education Sector Response to the Invasion of Ukraine



Responding to International Humanitarian Crises
Lessons From the UK Higher Education Sector Response to the Invasion of Ukraine



https://www.open.ac.uk/courses/do-it/access

Next steps

In partnership with KCL, a series of scholarships will be made available in 2023/24 under the Pathway
2 Scholarships programme. These scholarships are open to postgraduate students from Ukraine,
SXWID DQG %HIDUXV ZKHUH IKHUH LV UVN RI SHWHFXILRQ YLRIHQFH RU FRQALFI 67 (O VXEIHFIV ZL0) EH
prioritised.

The OU is currently working with CCG on several initiatives, including conversations on an Open
University of Ukraine, ‘DigiUni’. The OU sees its supported, remote learning model to be replicable
and transferrable in times of crisis, allowing education to continue during displacement. The pivot to
online learning has received great interest from Ukrainian partners and the OU will continue to share
its learning and expertise as required.
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Bath Spa University (BSU) has been working in and building collaborations with Ukraine for over

a decade, primarily through EU funding. During that time, it has led major projects on Academic
Quality Assurance, university governance and, most recently, the teaching of journalism in Ukrainian
universities. The University has also hosted multiple staff exchange visits from Ukrainian colleagues
(most recently May 2023), and Bath Spa staff have been frequent visitors to Ukraine.

Erasmus-funded Ukrainian projects have included:

» EU-funded staff mobilities with Taras Shevchenko National University of Kyiv, Sumy State University
(SSUV), and Chernivtsi National University (ChNU) — this included mobilities with SSU and ChNU
that are due to be completed by July 2023 (lead, €63k).

o 1$/,*1 $FKIHYLQJI DQG &KHFNLQJ WKH $1LIQPHQI EHIZHHQ $FDGHPLF 3URJUDP PHV DQG 4XDiL¢ FDILRQ
Frameworks’ involved six Ukraine partners, three of which the University still work with today. The
project ended in 2017 (partner, €1266k).

* '‘DESTIN: Journalism Education for Democracy in Ukraine: Developing Standards, Integrity and
Professionalism’, led by BSU, which focused on improving the training of journalists in Ukraine
DQG LQYRIYHG ~ 8NUDLQLDQ SDUIQHUWV LQFIXGLQJ  XQLYHUWLILHV 7KLV EHJDQ LQ DQG ¢QLVKHG LQ
November 2022 (lead, €798k).
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https://www.destin-project.info/en/
https://www.destin-project.info/en/
https://www.immersiveartdesign.net
https://www.bathspa.ac.uk/news-and-events/news/letter-of-support-to-ukrainian-colleagues/
https://www.bathspa.ac.uk/news-and-events/news/letter-of-support-to-ukrainian-colleagues/
https://www.bathspa.ac.uk/news-and-events/news/recovery-partnership-iueh/
https://www.bathspa.ac.uk/students/student-finance/scholarships-and-bursaries/sanctuary-scholarship/
https://www.bathspa.ac.uk/news-and-events/news/i-vote-for-peace/

Challenges identifed

The resilience and determination of Ukrainian partners has been extraordinary, meaning that none

of the University’s Ukrainian collaborations has stalled, let alone failed, because of the invasion.

BSU invoked ‘force majeure’ and sought extensions for DESTIN (successfully) and ACCELERATE
(unsuccessfully); in both cases, the projects delivered on nearly all of what was planned at the outset,
despite the extra challenges facing colleagues in Ukraine.

Visa restrictions limited travel from Ukraine (some Sumy colleagues were without passports for
several months as they were at the UK visa centre at the time of the invasion), and whilst it is now
possible to apply for visas in Kyiv again, the travelling to and from Poland to issue the visas remains
disruptive and burdensome. To mitigate this, the University located project meetings in Poland,
allowing Ukrainian colleagues to travel without visas. Travel to Ukraine has not been possible, which
has limited the opportunities for BSU staff to engage with Ukrainian colleagues.

Erasmus+ funding, especially for staff mobilities, has been critical to the success of Bath Spa’s
partnerships with Ukrainian universities and yet there is no obvious UK successor to this funding
scheme.

For the twinning with the International University of Economics and Humanities, the language barrier
has been an occasional problem: BSU has no Ukrainian speakers on staff, and English is not yet
widely spoken by IUEH staff or students.

Delivery and impact

In addition to the completion of the DESTIN, ACCELERATE, and (partially) the staff mobilities, BSU
has also held multiple online seminars and lectures in Education, Literature, and Creative Writing with
colleagues from IUEH, which has strengthened faculty ties; more are planned. There was an online
launch event in early 2023 which involved the Vice Chancellor and Rector at both institutions, as well
as the Mayor of Bath. More recently, many BSU staff and students contributed to, and participated in,
IUEH’s annual ‘I vote for Peace’ event.

Next steps

In the short term, the funding for the IUEH/BSU project is supporting a planning workshop in Poland
in June for 19 University faculty and staff. This project aims to deliver training workshops, a leadership
and resilience programme, research collaborations and papers, and a collaborative research and
innovation strategy. Both BSU and IUEH remain committed to their partnership in the long term.

Ties between BSU, ChNU and SSU have been strengthened by the ACCELERATE project and
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English language speaking support for Ukrainian students 2022

$IIHU DQ DSSURDFK EN WKH ,QIHUQDILRQD) 2I¢FH IKH /DQJIXDJIH SHVRXUFH &HQIH /5& RI 1HZFDVIH
University established an English language facilitation programme providing support for 72 students

over two six-week periods.

The response to date (language education)
The project provided synchronous online English language support to students in Ukraine. It brought
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Delivery and impact
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The University of Leicester was founded by public donation as a living memorial of those who served

in the First World War, and this heritage of kindness remains in its DNA today as a leading University

of Sanctuary. Its work in support of Ukraine has been wide-ranging, and as part of this, the University
sees the twinning arrangements as a sustainable way of making a difference to the people of Ukraine
both now and in the future.

The response to date

The University of Leicester has two twinned universities in Ukraine, with agreements signed with
Kremenchuk Mykhailo Ostrohradskyi National University (KrNU) in December 2022 and with Poltava
State Agrarian University (PSAU) in April 2023. Both Universities are located in Poltava State in
central Ukraine about 150km from the war’s front line.

Regular meetings every six weeks or so between Leicester and each of its twins, supported by CCG
have maintained momentum from the outset. Ukraine was not a country with which Leicester had
any links previously, so developing knowledge and understanding has been important. Leicester was
clear from the outset that sustainable partnership needed to put research and education at the heart
of discussions. An initial audit of possible academic links yielded multiple opportunities, and these
bore fruit with the award of £220k of UKRI funding in February 2023, with two projects now underway
(RRNLQJ DI IRRG VXSSI\ FKDLQ PDQDJHPHQI 36%$8 LQ IKH 6FKRRIRI
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Case Study 7:
King’s College London

The University Sponsorship Model is a collaborative cross-sector, participation initiative that provides
a safe route to the UK, giving access to Higher Education along with support for forcibly displaced
students and academics. KCL piloted university sponsorship in 2021 and expanded the initiative in
response to the war in Ukraine. Working in partnership with the Open University, Newcastle University
and the University of Leicester, and in collaboration with Citizens UK and Ukrainian Sponsorship
Pathway UK (USPUK), King’'s developed a model that enables the higher education sector to help
GLVSIDFHG VIXGHQIV DQG DFDGHPLFV IR ¢ QG VDIHIN DQG FRQILQXH WKHLW DFDGHPLF IRXUQH\V 7KH ZIGHU
ambition is to develop a model and policy that supports forced migrants worldwide. By shaping policy
and providing forced migrants with unrivalled opportunities to access higher education, the University
Sponsorship Model actively contributes to the UNHCR'’s goal to increase enrolment of refugees in
higher education to 15% by 2030 and creates safe and legal higher education pathways.

Response to date

Since March 2022, KCL has worked in partnership to lead the development and delivery of the
University Sponsorship Model with the OU, Newcastle University and the University of Leicester.
This initiative has also been developed in collaboration with Citizens UK and Ukrainian Sponsorship
Pathway UK (USPUK) as part of the Communities for Ukraine Programme. The University
Sponsorship Model enables the higher education sector to implement the government’s Homes for
Ukraine scheme and help displaced students and academics to safely travel to the UK and keep
engaged with their studies and research.

- &/ W' SRIHG XQLYHUVUIN VSRQVRUVKLS LQ EHFRPLQJ WKH ¢ UVl XQLYHUWUN IR EH DFFUHGLIHG DV

D &RPPXQUN\ 6SRQVRU E\ IKH 8 . +RPH 2I;FH DV SDUIl RI IKH 5HIXJHH 6SRQVRUVKLS 6FKHPH ,Q
December 2021 under this scheme, King's resettled a refugee student and their family, who were
GLVSIDFHG DV D UHVX0H Rl IKH 6\UDQ FRQALFI $V IKH ¢UVIl XQLYHUVUIN IR UHVHIIH D UHIXJHH IDPL\ DQG RIIHU
a scholarship to one family member, King's created a pilot for a safe and legal higher education-
led pathway to the UK, opening the door to broader policy change. King's Refugee Community
Sponsorship Scheme has also provided a unique opportunity for a refugee student and their family
IR ¢QG D ZHIFRPLQJ KRPH LQ /RQGRQ -1QJV KDV SURYLGHG D WKUHH \HDU VFKRIDUVKLS IRU IKH UHIXJHH
student to undertake an undergraduate degree in Engineering, which they began in September
2022. The student has also received holistic support to enable them to thrive within the University
community and beyond.

The second stage of King’s ambition to create safe and legal higher education-led pathways

was to engage and assist other UK universities to become Community Sponsors. To achieve

this, the scheme was developed via an Economic and Social Research Council (ESRC) Impact
Acceleration Grant to encourage and support other universities to resettle refugees. The invasion
of Ukraine created urgency and momentum to further develop these university partnerships. At the
outset of the war in Ukraine, King’s acted quickly to begin developing and expanding the University
Sponsorship Model and by April 2022, a consortium was created with the OU, Newcastle University
and the University of Leicester.

In collaboration with Citizens UK and USPUK, a bespoke online matching portal for Ukrainian
students and academics was created — the University Gateway. The partner universities use a
relational matching process to carefully match the Ukrainian guests with hosts from their communities.
In addition to providing holistic support for hosts and guests on all aspects of the hosting process,
each partner university facilitates students’ access to education and enables academics to continue
their research.

The development of the University Sponsorship Model has drawn upon the strengths and expertise
of the partner institutions, for example the OU’s expertise in digital learning and the University of
Leicester’s innovative RefugEAP programme. The collaboration has increased the scope of the
support the university partners can provide and enabled them to meet the needs of the individuals
that have been sponsored through the model since March 2022.
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STAR is a national network bringing students together in championing the welcoming and support
of refugees in the UK. Across colleges and universities, the network coordinates local volunteering,
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https://star-network.org.uk/2022/03/07/information-for-students-affected-by-the-invasion-of-ukraine/
https://star-network.org.uk/2022/03/07/information-for-students-affected-by-the-invasion-of-ukraine/
https://docs.google.com/document/d/1hjT8n4JvKO_JDgyyI3U9jBDbINSUUQ0mmg8vxqSAbHM/edit

As well as seeing a need to harness the enthusiasm of universities to set up new initiatives, STAR
was aware of the challenges of maintaining and promoting ad hoc initiatives established by individual
universities. Together with partners, it saw a need for a new platform to advertise a wider variety of
opportunities for displaced students and to model possible initiatives that universities could set up

to support displaced students on an ongoing basis. Inclusive, long-term structures of support
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Humanitarian frameworks

In developing our framework, we have considered the United Nations Sustainable Development Goals,
particularly Sustainable Development Goal 4, Quality Education. We have also drawn upon several
historic frameworks and approaches, including:

» Sphere Standards
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e The Humanitarian Program Cycle (HPC)

This framework guides the planning, implementation, monitoring and evaluation of humanitarian
response. The framework consists of interconnected phases and aims to ensure a systematic and
coordinated approach to humanitarian action.

More recently, and partially in response to criticism of Eurocentricity in earlier humanitarian
frameworks, several new frameworks have emerged. These include:

The Sendai Framework for Disaster Risk Reduction
This framework details seven targets and four priorities for action to prevent new and reduce
existing disaster risks:

— Understanding disaster risk.

— Strengthening disaster risk governance to manage disaster risk.

— Investing in disaster reduction for resilience.

— Enhancing disaster preparedness for effective response, and to ‘Build Back Better’ in recovery,
rehabilitation, and reconstruction.

The framework seeks a substantial reduction in disaster risk and in lost lives, livelihoods, and health
alongside the economic, physical, social, cultural, and environmental assets of persons, businesses,
communities, and countries over the next 15 years.

The Agenda for Humanity

The Agenda for Humanity, adopted in 2015 at the Third UN Conference on Disaster Risk Reduction
LQ 6HQGDL -DSDQ VHIV RXIi ¢ YH PDIRU DUHDV RI DFILRQ DQG FKDQJH DIRQIVIGH ~ &RUH 5HVSRQVLELLILHY
that are needed to address and reduce humanitarian need, risk, and vulnerability. It details 24 key
transformations that will help achieve them.

Collectively these frameworks present a range of concepts that relate particularly to the
UHVHDUFK ¢QGLQJIV
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Higher Education Humanitarian Framework

,Q IL.QH ZUIK IKH ¢QGLQJIV RI RXU UHVHDUFK IKH IUDPHZRUN SRVUILRQV IKRVH QHHGLQJ KXPDQLIDUDQ VXSSRUI
as the guiding force in the sector response to humanitarian need, ensuring that accountability

is to those affected people. It acknowledges the pivotal role of the policy and regulatory
environment as underpinning the strength and scale of any response and centres networks and
partnerships as being absolutely core to a coordinated response.

The framework acknowledges the sector's commitment to ongoing humanitarian support through
teaching, research and knowledge activities whilst proposing a cycle of response through which
LQVILIXIRQV  SDUIQHUVKLSV DQG IIKH VHFIRU FDQ FRQVLGHU iIKHLU SR
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Table 1: Higher Education Humanitarian Framework

Comprehensive

environment
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7KH IWDPHZRUN SRVHV D VHUIHV RI TXHVILRQV ZKLFK DUH LQIHQGHG IR JXLGH IIKH XVHU LQ ¢ YH GLVILQF!
phases of a cyclical response.

= KUV PXFK RI IKH IRR0 LV DQDINILFDI GHILYHULQJ RQ IKH QHHG IRU D UHAHFILYH FRQVLGHUHG DQG
meaningful response, the framework is also designed to answer the ‘so what?’, or perhaps the
should we?’ by posing questions regarding when, if and how individual universities, the sector and
its partners should respond, and what capacity and capability can support at various stages of the
GHILYHU\ ,Q GRLQJ WKLV LI SRLQIV GLUHFION IR IKH ¢ QGLQJV RI IKH UHSRUI

» The need to understand humanitarian response through those who are impacted.

* 7KH QHHG IR ZRUN LQ SDUIQHWVKLS IR GHILYHU JUHDIIHU HIIHFILYHQHVV DQG HI¢ FLHQF\

» The need for any response to be within the legal and regulatory capacities of the institution
and geography.

7KH IUDPHZRUIN LQIHQILRQDI\ SRVHV D VLIQL; FDQI QXPEHU Rl TXHVILRQV ZKLFK DUH LQIHQGHG IR EH
DQVZHUHG DIl IKH LQVILIXILRQDO DQG IKHQ VHFIRU (HYH) i LV D VHII UHAHFILYH VHII DQDO\VLY IRR) ZKHUH
responses in relation to capability and capacity can be consolidated to give a comprehensive
understanding of the aggregate resources and skills available to be deployed in any given situation.

52 Responding to International Humanitarian Crises
Lessons From the UK Higher Education Sector Response to the Invasion of Ukraine




Responding to International Humanitarian Crises
Lessons From the UK Higher Education Sector Response to the Invasion of Ukraine




54

The framework advocates for considerable time and resource being engaged in preparedness and
capacity building.

It is an area in which the sector already delivers through teaching, research, and knowledge
exchange. Research groups play a particularly critical role in preparedness, and a recommendation
of the main body of the report is to develop a comprehensive map of research expertise that could
be reviewed and engaged dependent upon the particular humanitarian situation and local needs
assessment.

It is at an institutional level that universities should consider whether engagement is or is not the right
thing to do prior to response to a crisis. This may be achieved through a series of questions, including:

» Do you have a comprehensive understanding of the needs of those seeking humanitarian support?
* Do you bring the right knowledge and skills to deliver support? What are these?

* "R\RX KDYH DGHTXDIH DQG RQJRLQJ ¢QDQFLD) DQG RIKHU LQIUDVIUXFIXUH UHVRXUFHV IR VXVIDLQ \RXU
efforts? What are those infrastructure resources and how could they be deployed?

» Have you ensured that you are not duplicating existing programmes or the work of existing partners
that are better placed to deliver?

« Is there anything in your policy or regulatory environment that would prevent or hamper
engagement?

The analysis also leads itself to the potential heatmapping of collaborate responses. Brought together,
individual responses could be used to develop a partnership or even sector ecosystem through which
accountabilities be allocated to individual university or partner contributors.

This is about the skills, expertise and experience required to deliver effective solutions at an
institutional and sector/partnership level and should be revisited throughout humanitarian response to
ensure that capabilities are appropriate at every stage of engagement.

*LYHQ IKH FRPSIH[ILHV Rl KXPDQUIDUDQ QHHG LWLV GLI¢FXW IR SURYLGH D FRPSUHKHQVLYH YIHZ RI IKH
VNV H[SHUILVH DQG H[SHUHQFH UHTXWHG RI DQ\ VSHF.¢,F KXPDQUDUDQ VWXDILRQ KRZHYHU ZH SURSRVH
KRDb
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Phase 4:
Resource assessment, allocation, and mobilisation*

» Financial Resources
To support various aspects of humanitarian response, including emergency aid, medical supplies,
food and water, shelter, and long-tern recovery efforts in the short, medium and longer term should
be assessed and planned.

* Logistical Resources
Including transportation, storage and distribution networks, procurement and supply chain
management.

* Infrastructure and Facilities
Access to infrastructure and resources including availability for deployment in a range of
humanitarian situations.

 Information and Communication Systems
These are increasingly key, ensuring accurate and timely information in relation to needs, resources,
ongoing activities, and any gaps in response. They include digital capabilities and infrastructure to
support and enhance data sharing and improved coordination.

Phase 5:
Ongoing monitoring and evaluation

Recognising that resource requirements and capabilities needs are likely to evolve through the
phases of humanitarian response, the framework advocates for ongoing review of the mechanisms
and interventions being deployed. Flexibility, adaptability, and coordination being essential to meet the
changing needs of humanitarian crisis.

It is in this phase of the framework that there is also the potential, over time, to introduce performance
indicators that are appropriate to the stage of humanitarian response.

*  The creation and periodic refresh of shared capability and capacity assessments through effective and coordinated
partnerships are a key recommendation of the report which advocates for the creation of a sector-wide competencies,
expertise, and resource mapping exercise.
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Summary of Lessons Learnt

L1

L2

L3

L4

LS

Locally led

Humanitarian response should be driven by the local context and by the capacity and capability
needs of those requiring humanitarian support. It is imperative that responses to humanitarian crises
are led by those who are impacted.

UUKI can play an important convening role in bringing stakeholders together to understand the scale
and scope of challenges and help establish the parameters of possible action.

Delivered in partnership

The sector and its partners — including bodies such as UUK — should ensure a coordinated and
connected response. It is in this response that resources are maximised, and any duplication of effort
mitigated. Cross-sector coordination is critical to an effective response.

The partnership approach also enables connection with those who bring local knowledge and broader
charitable purpose, enabling a comprehensive structure of support.

The partnership response should be coordinated through a central body such as UUK, with
appropriate, adaptive, relevant measurement and monitoring of performance being embedded at key
stages of the response.

Policy and regulation

UK HElIs and sector bodies should work collaboratively with government bodies to enable the most
effective policy and regulatory environment for delivery. Establishing a mechanism for ongoing
dialogue with the FCDO, the Department for Science, Innovation and Technology (DSIT), UKRI and
others directly in support of humanitarianism would ensure preparedness for future response, as well
as a clear understanding of the policy and regulatory parameters of any intervention. A direct call to
action from relevant ministers would no doubt also energise the sector to respond.

Identifying policy, regulatory and funding issues at an early stage would facilitate a high-impact
response. A standing committee could be established of key government departments and sector
stakeholders that could be mobilised as required. An early assessment of the potential barriers and
the scope for addressing these can save considerable time and resources, and direct activity towards
appropriate channels.

Funding and fnancing

Sector-wide funding to support the continuation of higher education internationally, through
humanitarian response, should be discussed with government bodies and other funding agencies.
That discussion should include an upfront agreement of suitable performance measures of funding
at each stage of humanitarian support: from pr